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FOREWORD 
This manual sets out a framework for the 
universal administration of an oral test in 
French 3200 classes. The plan is based 
on a review of oral testing in other 
jurisdictions and on research, and takes 
into consideration the educational context 
of Newfoundland and Labrador. It 
proposes a test instrument that reflects the 
trend away from discrete point assessment 
to an integrative approach which attempts 
to meas.ure overall oral proficiency. 
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INTRODUCTION 
French second language study has gained 
in prominence in Canada over the past 
two decades to the point where it is now 
considered a necessary component of 
students' school experience. Most public 
attention in second language study focuses 
on the need for the development of oral 
proficiency. There is a widespread 
expectation that students should be able to 
speak French as a result of their second 
language experience. 
The overall statement of objectives for 
the Core French Program identifies four 
major skill areas in which students should 
develop proficiency: listening 
comprehension, speaking, reading, and 
writing. This manual provides a detailed 
description of the way in which speaking 
proficiency is assessed in French 3200. It 
is primarily a training manual intended to 
prepare teachers to administer interviews 
to students in an accurate and consistent 
way. Teachers of senior high Core 
French should study its contents to obtain 
a general understanding of the interview 
procedure. Teachers of French 3200 
administering interviews should study this 
manual thoroughly; the overall description 
of the procedure and the practical 
suggestions presented will help them 
become more proficient interviewers. 
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GENERAL DESCRIPTION OF 'l'H E INTERVIEW 
The interview is a conversation between 
the student and teacher during which the 
teacher determines the level of proficiency 
of the student. 
The interview is conducted by the 
French teacher and comprises part of the 
Public Examination in the overall French 
3200 evaluation. The Department of 
Education specifies a time period for the 
administration of the interview, and 
provides an information package to 
facilitate administration and reporting. 
When assessing the student, 
consideration is given to pronunciation, 
grammar, vocabulary, fluency, and 
comprehension; however, these factors are 
not scrutinized individually. Instead, the 
assignment of a mark involves a global 
rating of the student's · overall 
. performance. 
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In an interview, the student's linguistic 
behaviour is analyzed from three 
perspectives: functions, context/content, 
and accuracy. 
Functions are linguistic tasks, such as 
obtaining information, giving inf onnation, 
describing, and narrating. These functions 
do not exist in isolation; they are always 
attached to a particular context/content or 
topic. The content of the oral interview 
is the most variable element as it depends 
largely on the interests and inclinations of 
the student. It may include such items as 
family, school, current events, and leisure 
activities. Accuracy pertains to the 
acceptability, quality, and precision of the 
message. At the lower levels of 
proficiency, accuracy can be defined as 
intelligibility; at the advanced levels, 
accuracy is more a matter of correctness. 
Every teacher administering the oral 
interview will compare the student's 
performance with the profile descriptions 
for the levels of proficiency. After 
identifying the student's sustained level of 
performance, the teacher assigns a 
numerical score. Teachers should 
remember that this is a criterion-
referenced procedure; thus, it is important 
to avoid the tendency to compare student 
to student. 
Prior to each interview period, the 
teacher will find it essential to review the 
following level descriptions.* 
LEVEL I 
11 12 13 
Able to operate only in a very limited 
capacity within very predictable areas 
of need. Vocabulary limited to that 
necessary to express basic courtesy 
formulae and to identify components in 
several of the following subject areas: 
basic objects, colors, clothing, numbers, 
family members, food, months, time, 
weather, weekdays, year. Syntax is 
fragmented, inflections and word endings 
frequently omitted, confused or distorted 
and the majority of utterances consists of 
isolated words or short phrases. Speakers 
at this level do not show evidence of 
creating with language or being able to 
cope with simple situations. Speech is 
limited to phrases rather than complete 
sentences and is marked by frequent long 
pauses. Repetition of interlocutor's words· 
is often necessary. 
LEVEL 2 
14 15 16 
Able to satisfy immediate needs using 
learned utterances. There is no real 
· autonomy of expression, although there 
are some emerging signs of spontaneity 
and flexibility. There is a slight increase 
in utterance length but frequent long 
pauses still occur. Comprehension is 
•Source: New Brunswick Middle School Scale 1984 for TM Assess~nJ of Oral Proftcuncy. Developed for the New Brunswick 
Department of Education by Educational Testing Service, Princeton, New Jersey, November 1984. 
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often limited enough to inhibit normal 
conversation. Can ask questions or make 
statements with reasonable accuracy only 
where this involves short memorized 
utterances or formulae. Can handle with 
confidence vocabulary related to most of 
the following subject areas: basic objects, 
colors, clothing, numbers, family 
members, food, months, time, weather, 
weekdays, year. Can handle general high 
frequency utterances. Is sometimes but 
not consistently able to remember learned 
elements to produce simple original 
sentences. At times, can handle simple 
situations but cannot sustain performance 
that demonstrates ability to create with 
language. Usually unable to make needs 
known and communicate essential 
information in a simple survival situation. 
There is some concept of the present 
tense forms of the verbs and some 
common irregular verbs, although use is 
limited primarily to frrst person singular 
and frrst and second person plural. There 
is some use of articles, indicating a 
concept of gender, although mistakes are 
numerous. 
LEVEL 3 
17 18 19 
Able to show some spontaneity in 
language production and to initiate and 
sustain simple dialogue. Vocabulary 
permits discussion of topics beyond basic 
survival needs. Can use language 
creatively. Can maintain simple face-to-
f ace conversation. Can talk simply about 
autobiographical details, leisure time 
activities and daily schedule. 
Comprehension good enough so as not to 
interfere with normal conversation. Some 
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grammatical accuracy in basic 
constructions, i.e., subject-verb agreement, 
noun-adjective and gender agreement for 
familiar vocabulary, present tense of 
regular verbs and common irregular verbs. 
May have a concept of past time, but can 
use only isolated past tense forms 
which have been learned as vocabulary 
items. Syntax in most simple declarative 
sentences is generally correct, including 
placement of most common adjectives. 
LEVEL 4 
20 21 22 
Able to show considerable spontaneity 
in language production and to initiate 
and sustain general conversation. 
Developing flexibility in a range of 
circumstances beyond immediate survival 
needs. Can use language creatively to 
initiate and sustain routine conversation 
but accuracy may be uneven. Ability to 
describe and give precise information is 
limited to present tense. Other tense 
forms occur although errors in formation 
and selection are frequent. Is able to 
produce some narration in past, present 
and/or future time but cannot sustain 
performance at this level. Can use most 
question forms. While some word order 
is established, errors still occur in more 
complex patterns. Speaking performance 
is often uneven (strong in either grammar 
or vocabulary, but not both, for example) 
but shows remarkable fluency. Cannot 
sustain coherent structures in longer 
utterances by the use of conjunctions or 
relative clauses. Some control of past 
tense f onns and basic reflexive verbs. 
May be able to use some direct and 
indirect object pronouns, although syntax 
may still be faulty. 
LEVEL 5 
23 24 25 
Able to satisfy routine work or school 
requirements and to communicate in a 
limited manner on concrete topics 
relating to particular interests and 
special fields of competence. Can handle 
with confidence most social situations 
related to work or school requirements 
including some facility in handling 
complications or difficulties arising from 
these. Has a speaking vocabulary 
sufficient to respond, with 
circumlocutions, on concrete topics 
relating to particular interests and special 
fields of competence. Can narrate, 
describe, and explain in present, past, and 
future time although errors still occur. 
Can communicate facts - what, who, 
when, where, how much - and can 
explain points of view in an 
uncomplicated fashion, but cannot 
conjecture or ·coherently support an 
opinion. Can talk in a general way about 
topics of current public interest (e.g., 
student rules and regulations), as well as 
personal interest. Can make factual 
comparisons, such as high school life vs. 
college life or elementary school life. 
Can communicate needs and thoughts in a 
familiar situation with a complication 
(e.g., calling for help when an accident 
has occurred). Speaking performance 
shows high degree of fluency and ease of 
speech. 
Areas of weakness in grammar can 
range from simple constructions such as 
noun-adjective, gender, and subject-verb 
agreement to more complex structures 
such as tense usage (imperfect vs. passe 
compose),and relative clauses. Is able to 
use the partitive (affmnative and 
negative), demonstrative adjectives, most 
expressions of quantity, most adverbs, and 
some idiomatic expressions. 
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INTERVIEW FORMAT 
The interview should be friendly and 
relaxed; however, it is not simply a 
friendly conversation. Although it is as 
natural and relaxed as possible, it must 
maintain a structure and be purposeful. 
The task of the tester is to guide the 
student in performing functions which will 
clearly indicate his/her level of oral 
proficiency. 
Questions should be posed in a normal 
tone of voice and at the normal pace for 
the language. However, at low-
f unctioning levels it may be necessary to 
slow down, repeat, or paraphrase for the 
student 
Although the interview process remains 
consistent, the interview topics may vary. 
Interviews should develop two to three 
topics in detail; however, every interview 
must be flexible and develop in 
accordance with the interests and 
linguistic competency of the student. 
Once a topic is selected, it is important 
that the tester stay with it until a rateable 
sample can be obtained. 
The task of the tester is to look for 
patterns which reflect the student's 
proficiency at a particular level. The 
principal procedure in rating a student is 
to compare the characteristics of the 
speech sample in the interview with the 
characteristics of the level descriptions 
and to find the closest match. 
A well-conducted interview will 
involve different stages, each blending 
naturally into the next, and each bringing 
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the tester closer to confmning the 
proficiency level of the student. Pardee 
Lowe Jr. systematized the structure, 
dividing the interview into four phases 
horizontally: (1) wannup, (2) level check, 
(3) probes, and (4) wind-down; and three 
planes vertically: (1) the psychological, 
(2) the linguistic, and (3) the evaluative. 
This general structure is shown in the 
table on page 7 and provides a useful 
framework for rating oral language 
proficiency. 
Warmup 
This phase includes the frrst few minutes 
of the interview. The questions asked 
during this phase should be natural, 
friendly, and easy to understand. The 
student is put at ease, and the tester gains 
a preliminary indication of the level of 
speech and understanding. 
Level Check 
Once the tester has determined the 
student's general proficiency _level during 
the simple conversation of the wannup, 
the next phase is aimed at finding out 
more about student competence. In this 
phase the tester checks which functions 
and content the student performs with the 
greatest accuracy on a range of topics. 
Questions should naturally follow from 
the wannup phase. While the 
conversation is progressing, the tester will 
pay attention to such areas as 
pronunciation, extent of vocabulary, 
grammar, fluency, and comprehension. 
Probes 
While the level check phase lets the tester 
know the sustained level at which the 
student can comfortably function, the 
student may at times go beyond this 
level. The purpose of the "probes" phase 
is to bring the student to the uppennost 
level at which s/he can function. Probing 
on a range of topics enables the tester to 
find the level at which the student can no 
longer speak or understand accurately. 
Wind-Down 
Once the tester has determined the 
uppermost limit for the student on a range 
of topics, the next phase is the wind-
down. It is during this phase that 
questions become easier, returning the 
student to the level at which s/he 
functions most accurately. It ends the 
interview on a positive note, giving the 
student a sense of accomplishment, and 
also giving the tester a chance to recheck 
the rating. 
Using the interview structure 
previously outlin~ the tester is able to 
guide the student to pcrfo1n1 the functions 
that will indicate his/her sustained 
speaking level. Having obtained an 
adequate sample of the student's sustained 
speech, the tester next has to compare the 
student's proficiency with the proficiency 
level descriptions and find the appropriate 
match. Once the tester finds the match, 
s/he is able to assign a rating to the 
student. Valid and efficient assignment of 
ratings demands that the tester have a 
thorough knowledge of the various 
characteristics of each of the proficiency 
levels. 
General Structure of the Oral Interview 
- Level 
Wannup __ Check __ _ Probes __ _ 
. Psychological Puts swdent a Proves to student Proves to student 
ease. what slhe can do. what s/he cannot 
do. 
Linguistic Reacquaints Checks for Checks for 
student with functions and functions and 
language if conumt which content which 
necessary. student performs student performs 
with greatest with least 
accuracy. accuracy. 
Evaluative Gives tester Fmds student's Fmds level at 
preliminary level of spealdng which student can 
indication of the and understancling. no longer speak 
level of speech acc:marely. Finds 
and understanding. level at which 
student can DO 
longer understand 
accurately. 
Adapted from /LR Handboo" 011 Oral lnurMw Tutbar by Pardee Lowe, Jr. 
Wubingtm: DU/LS Joint Oral lnraview Project. July 1982. (Reviled 1983.) 
Wind-
Down 
---
Retmns student to 
level at which s/he 
functions most 
accurately. Gives 
student a feeling 
of 
accomplishment. 
Checks to see if 
phases are all 
complete. Chance 
to m:heck level. 
Assigns global 
. 
raang. 
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co 
Pronundatloa 
Gnmmar 
VocabularJ 
Fluenq 
Comprehension 
Level 1 
Often unintelligible 
Syntax fraplented. 
lnflectim1 and word 
endings altm mniaed. 
u le of arammar ahnost 
always inaccurate. 
Limited to basic courteay 
words, basic objects, 
colon, dalhina, family 
memben, food, montha, 
clays. time, weather. 
No evidence m creatina 
with lmguaae. Limited to 
isolated words md 
phrasea. Lona pauses, 
unable to cope with 
simple 1iblations. 
Repetition often necessary 
even with slowed speech. 
Factors in Speaking Proficiency 
Level 2 
Major and frequem enon 
often impedina 
undenlanding and 
requiring rq>etitim m 
uuerance1. 
Hai concept m present 
tense of regular and 
cmunon inegular verbl. 
Use limited to lint penan 
singular and fint and 
second perlOll plural. 
Uses artides but erron are 
numerous. 
Handles with confidmce 
vocabulary related to 
followina area: basic 
objects, colon, dcdlina. 
numben, f1111ily memben, 
food, months, clays, time 
and weaaher. 
Can ask accurate questions 
and make llalementl mly 
whm it involves 
memorized material. 
Handles high-f~ency 
utterances. Unable to 
cope with most simple 
survival 1iblatiom. 
Often limited enough to 
inhibit nonnal 
conversation. 
Level 3 
Few major enon, but 
frequmt minor enon at 
times hamper 
undentanding. 
Reasonable accuracy in 
basic constructions 
(subject - verb agreement, 
noun and gender 
agreanent). Present tense 
of regular and commm 
irregular verbs. Some 
concept m put. but able 
to use only isolated fonn1 
learned a1 vocabulary. 
Syntax is aenerally 
accurate. 
Vocabulary pennit1 
di1cussim beyond survival 
needs; e.g., 
autobiographical details, 
leisure, daily schedule. 
Cm initiate and maintain 
simple face-to-face 
convenation. Spee.ch is 
slow and uneven except in 
rautine phrases. 
Good enough so as not to 
interfere with nonnal 
conversation. Some 
repetition required. 
Level 4 
Accent markedly foreign. 
but mispronunciatim1 
rarely lead to 
misundentandina. 
Ability to describe often 
limited to praent tmse; 
other tenses occur but 
enon are frequent. Smne 
narration in past. present. 
and future but unable to 
sustain performance. 
Enon in complex 
sentences. Cannot sustain 
use of !dative clauses and 
cmjunctim1. Uses IOOle 
indirect and direct object 
pronouns. 
Vocabulary beymd the 
survival level. Adequate 
to handle inquiries about 
self, family, friends, trips. 
studies and interelll. 
Initiates and 1U1tain1 
ameral conversation but 
acairacy is llill uneven. 
Soeaking i1 uneven. 
Good comprehension of 
normal speech. Rarely 
asks for repetition or 
rephrasing. 
Level 5 
Accent possibly foreian 
but mispronunciations are 
alight. 
Bnon an: randam and 
seldom interfere with 
comprehension. Cm 
narrate, describe and 
explain in past. present 
and fumre though enon 
llill oca1r. Weaknessea 
rmae from simple to 
complex. Able to me 
panitive (affirmative md 
negative), demanltrative, 
expra1ion1 of quantity, 
and adverbs. 
Vocabulary sufficient with 
ciraunlocutim1 to speak 
on conaeae topics retatina 
to interelll md f 1111iliar 
themes. Evidence of 
IOllle idiamatic expression. 
Cm hancDe with 
considerable confidence 
most cmnmon situations. 
Shows same facility in 
hancDina complicatiom. 
Cm cmununicate facu. 
Cm explain point m view 
in simple fuhion. but has 
difficulty in supporting Ill 
opinim. Can make 
fM-1Dal comparisoo1. Can 
communicate needs in 
situatian1 with 
complications. 
CQlllprehcnsion of nonnal 
speech is neatly perfect 
and repetition is rarely 
required. 
ELICITATION TECHNIQUES 
Before the interview session, the teacher 
should review question types which may 
be used at the various proficiency levels. 
While considering these questions and 
conducting the interview itself, the teacher 
must keep clearly in mind that the 
purpose of the interview is to determine 
the highest sustained level at which at 
student can function in French. 
To do this, the interviewer will need to 
pursue a series of topics with the student. 
As a topic is introduced, the teacher 
begins with simple inf onnation questions 
at the level considered appropriate for the 
level initially determined in the wannup. 
This would be the level check, where the 
student shows what s/he can do in the 
language. These questions are interwoven 
with probes; e.g., an involved question, a 
situation or an opinion which pushes the 
student to perform at a level higher than 
that of which s/he is capable. These 
probes indicate what the student cannot 
do. These phases are pursued two to 
three times during the course of the 
interview to enable the interviewer to 
determine the ceiling of the student's 
proficiency. The interview concludes at 
the level where the student has perf onned 
most comfortably, so that s/he leaves the 
interview with a feeling of 
accomplishment. 
During the interview it is important 
that the teacher let the student do most of 
the talking. In order to decrease student 
uneasiness and encourage the student to 
talk, the interviewer must be conscious of 
her/his manner of interaction. 
There are m~y encouragers which can be 
used to funher communication. These 
show that the tester is listening 
attentively, while being minimally 
disruptive and nonevaluative. Nonverbal 
encouragers include the following: 
1. Keeping eye contact. 
2. Being alert and keeping an attentive 
body posture. 
3. A voiding looking at the clock. 
4. Nodding. 
5. Smiling. 
With students at the lower levels of 
proficiency, the interviewer may need to 
slow down, repeat, or paraphrase a 
question. However, these techniques 
should be resorted to only when the 
normal rate of speech clearly interferes 
with communication. As interviewers, 
teachers need to avoid the following: 
1. Filling in pauses in the conversation. 
2. Supplying vocabulary, or completing 
sentences for the student. 
3. Correcting student responses. 
4 . . Interjecting personal opinions. 
5. Repeating student responses. 
6. Asking too many simple inf onnation 
questions. 
The questions and statement~' of the 
interview will range from the concrete to 
the abstract Some of the techniques 
which may be used follow; these have 
been organized from the simple to the 
complex: 
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1. Yes/No Questions 
Example: Est-ce que tu aimes les sports? 
These questions do not require much 
speech production, but they are useful in 
determining the interest and ability of the 
student 
2. Choice Questions 
Example: Quel sport preferes-tu, le tennis 
ou le baseball? 
These questions elicit some speech 
production, but they deprive the student 
from producing speech on his/her own. 
They should be avoided, except when the 
student has extreme difficulty in 
conversation. 
3. Regular Statement with 
Question Intonation 
Example: Tu as travaille l' ete passe? 
This question type encourages the 
student to expand on what was already 
said. 
. 
4. Polite Request 
Example: Decris cette salle s'il te plait. 
Parle-moi de ta famille, s' ii te 
plait. 
This may be a command or a question 
presented in a polite, friendly manner 
involving certain politeness adverbs or the 
subjunctive. 
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5. Information Question Using 
Props 
Example: Window with outside view 
(question. on weather). 
(For additional examples see Appendix 
D). 
6. Simple Information Questions 
This type elicits a speech sample 
containing facts rather than opinion. 
These questions cannot be answered with 
a simple "yes" or "no". At levels 2 and 
3, many of the questions will involve 
memorized material introduced by "qui", 
"qu' est-ce que", "ou", and "quel". At 
levels 4 and 5, questions introduced by 
''pourquoi" will be more frequent. 
7. Student Question 
Example: Veux-tu me poser des 
questions? 
8. Familiar Situation 
The student is given a card with 
directions for roleplaying written in 
English. S/he reads them aloud and 
prepares the role. Situations may include 
any action within the student's range of 
experience, such as getting tickets for a 
game or inviting a friend to a party. 
Sample Card: You are in a clothing 
store and see a shirt that you like on 
display. Talk with the clerk to find out 
- ·- - - - - - - - -
a) if they have the shirt in your size; 
b) what colors it comes in; 
c) if it is machine washable; 
d) how much it costs; 
e) where you might try it on. 
This question type is flexible and 
encourages speech production in a real-
life situation. It can be useful for getting 
the student to ask questions. 
9. Hypothetical Questions 
Example: Tu aimes voyager. Ou 
voudrais-tu voyager si tu avais 
assez d' argent? 
These permit the student to show 
his/her command of conditional 
constructions. 
10. Familiar Situations with a 
Complication 
These situations consist of a script for 
roleplay in which an unforeseen difficulty 
occurs. The instructions can be given in 
English on a card. 
Sample card: It is a long weekend. 
Your parents have gone away. You have 
spent Saturday at a friend's house. Your 
friend drives you home around 10 
o'clock, drops you off and drives away. 
When you get to the door of the house 
you realize that you left your keys at 
your friend's house. What do you do? 
These situations are more flexible in 
that they can be designed to get students 
to narrate and describe. Additional 
examples of suitable situations are 
included in Appendix D. 
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French 3200 is a level three course and is 
therefore subject to the regulations of the 
shared evaluation system. The table 
below outlines the recommended values 
for the school evaluation and also sets out 
the values for the Public Examination. 
Shared Evaluation System 
School Evaluation 
Aural Comprehension 
Oral Production 
Reading Comprehension 
Writing Production 
25% 
25% 
25% 
25% 
Public Examination 
Aural Comprehension 
Oral Interview 
Reading Comprehension 
Writing Production 
25% 
25% 
25% 
25% 
13 
NAME: 
11 
14 
17 
20 
23 
Comments 
Level 1 
12 
Level 2 
15 
Level 3 
18 
Level 4 
21 
Level S 
24 
13 
16 
19 
22 
25 
14 
TOPICS 
The areas identified under each topic are provided solely for the purpose of illustration. 
Teachers should feel free to interpret them with the backgrounds of their own students in 
mind; in all cases, individual interests should be exploited fully. 
While it is expected that all four areas will be covered during the course, two or three 
will be sufficient for assessment purposes. 
The Family and Home 
The immediate family: names and ages, physical and personality descriptions, occupations, 
birthdays, description of home (e.g., size, number of rooms, contents), daily routine, meals 
at home. 
The family in the future: family size, eating habits, living accommodations, housekeeping. 
Leisure 
Hobbies and interests, personal spending, friends/pen friends, television, radio, records, 
reading, sports, eating out, routines outside school, part-time jobs, driving. 
School 
Type, size, spons facilities, subjects, homework, timetable, examinations, school meals, 
organization of the school day/year, travel to and from school, future plans/studies, ideas on 
schooling in the future. 
Holidays and Travel 
Past holidays and current holiday plans, holiday acquaintances, accommodations, the areas 
visited compared/contrasted with home area, methods of travel, weather, holiday activities, 
food and drink, eating out, ideas on travel in the future. 
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ACTIVITIES 
During the course of an interview a 
teacher may fmd it necessary to use an 
"activity" to elicit a speech sample or to 
confmn a level of proficiency. The 
sample activities in this section are props 
and situations. Props are more 
appropriately used at the lower levels and 
situations at the higher levels. It is 
recommended that teachers begin a 
collection of index cards containing a 
variety of activities that may be used in 
interviews. 
Props 
1. Window with an outside view 
(questions may relate to weather). 
2. Calendar (giving days and dates). 
3. Map (giving directions). 
4. Menu (ordering a meal). 
5. Objects in room; e.g., desk, chair 
(identifying objects). 
6. Student or teacher (questions relating 
to articles of clothing). 
7. Pictures (identifying actions). 
Situations: 
A. Familiar Situations 
1. You are at a party. Start a 
conversation with someone. Tell 
him/her your name, where you are 
from, what school you attend, and 
what grade you are in. Inquire about 
the same things. 
2. You are in a bookstore. You are 
looking for a book for your 
grandfather's birthday. Talk with the 
salesperson to find out 
(a) what kind of books they have; 
(b) what s/he would suggest as a gift 
for your grandfather; 
(c) how much it costs. 
3. You are the manager of a pizza 
parlour. You are interviewing 
someone who is interested in working 
for you. Ask questions to find out 
(a) the person's name; 
(b) his/her age; 
(c) his/her address; 
(d) where s/he has worked before and 
for how long; 
(e) how many hours a week s/he can 
work. 
B. Familiar Situations with a 
Complication 
1. You are on vacation. You arrive at a 
hotel to request a room for the night. 
However, the desk clerk informs you 
that the hotel is full. You ask the 
clerk if s/he can direct you to another 
hotel nearby. 
2. You bought a sweater and left it in 
the store. On the way home you 
realize what you have done. So you 
return to the store to explain what 
happened and to ask the salesperson if 
s/he has your sweater. 
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C. Narration In The Past 
1. You and your family have been out for 
the evening. Upon returning home you 
find your house has been robbed. You 
call the police to report 
(a) when you left and when you got 
home; 
(b) that a window has been broken; 
(c) that the TV set, a camera, and 
some jewelry are missing. 
2. You call the police to tell them you 
just saw an accident. Tell them your 
name and where you are. Tell them 
that a big grey car went through a red 
light and hit a small boy on a bicycle. 
Tell them that you have called an 
ambulance because the boy seems to 
have a broken leg. 
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